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 Existing studies have not established whether an understanding of a specific 
indigenous ethical tradition contributes to Islamic financial inclusion beyond the 
role of financial literacy. This study addresses this gap by examining the 
relationship between Pappaseng values, Islamic financial literacy, and Islamic 
financial inclusion among members of the Bugis community and by developing 
an educational proposal based on the findings. This study employed a 
quantitatively oriented mixed-methods approach, combining an online survey 
of 157 respondents from Makassar, Gowa, and Maros with interviews and 
observations. The qualitative findings were integrated with the quantitative 
results to provide a more comprehensive interpretation. The mean scores for 
Islamic financial literacy, understanding of Pappaseng values, and Islamic 
financial inclusion were 3.72, 3.35, and 3.28, respectively, on a five-point scale. 
The corresponding Cronbach's alpha values were 0.88, 0.81, and 0.79, indicating 
acceptable internal consistency. The reported regression coefficients showed 
positive associations between Islamic financial literacy and Islamic financial 
inclusion (0.46; p < 0.001), as well as between understanding of Pappaseng 
values and Islamic financial inclusion (0.29; p = 0.004), with an R² value of 0.42. 
However, the coefficient types and precision estimates were not fully 
documented. Qualitative findings indicated that values of honesty, 
responsibility, prudence, and solidarity were associated with financial decision-
making, while also revealing limited knowledge of Islamic financial contracts 
and the continued use of informal financial services. This study distinguishes 
technical financial capabilities from the moral and relational dimensions of 
financial participation. Trust may facilitate participation in both formal and 
informal financial arrangements, making the direction of this relationship 
important for interpretation. However, trust and social capital were not 
measured as separate mediating constructs. The proposed educational model 
was developed based on the research findings and formative consultations 
rather than an evaluated intervention.  
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I. Introduction  
 

Islamic financial literacy encompasses the knowledge, attitudes, and practical skills required to 

evaluate financial decisions in accordance with Islamic principles. Research on financial literacy distinguishes 

between the ability to recognize financial information and the ability to apply that information in decision-
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making (Huston, 2010; Remund, 2010). In the context of Islamic finance, these competencies also involve an 

understanding of financial contracts and Sharia principles (Dinc et al., 2021). However, an important question 

remains regarding how technical financial knowledge relates to financial participation when individuals also 

evaluate their financial choices based on culturally inherited moral values. Although knowledge of financial 

contracts and trust in individuals who recommend financial products may coexist, they represent distinct 

foundations for financial decision-making. Among the Bugis community, financial decisions are shaped by 

interpersonal relationships influenced by family guidance, religious teachings, social reputation, and mutual 

assistance. Pappaseng, which refers to the inherited advice and moral teachings of Bugis society, provides an 

ethical framework for evaluating these relationships. It encompasses values associated with honesty, 

responsibility, dignity, self-restraint, and respect for others. Rukka et al. (2019) describe Pappaseng as a 

philosophy that guides community life, while Rizki et al. (2024) examine the moral education embedded in 

Pappaseng to Riolo. The relevance of Pappaseng to Islamic financial literacy lies in its potential to connect 

established moral principles with the practical requirements of contemporary financial decision-making. 

Several Pappaseng values illustrate this relationship. Lempu refers to honesty, siri’ represents personal and 

collective dignity, and sipakatau emphasizes mutual respect and the recognition of human worth. These 

values are complemented by amanah, which denotes trustworthiness, as well as principles of prudence, 

moderation, and mutual assistance. Collectively, these principles may influence how individuals select 

business partners, communicate financial obligations, evaluate debt, and establish relationships with financial 

institutions. Nevertheless, familiarity with moral principles does not necessarily indicate an adequate 

understanding of financial contracts. For example, individuals may strongly uphold honesty while continuing 

to rely on an institution's reputation rather than examining the contractual terms of its financial products. 

South Sulawesi provides a relevant context for investigating this distinction. Abdullah et al. (2020) 

document variations in the understanding of Islamic financial products among rural communities, while Said 

and Amiruddin (2017) identify differences in familiarity with financial services among university students in 

Makassar. These studies highlight gaps in local financial knowledge but do not specifically examine the role 

of Bugis cultural understanding. Similarly, Kartini et al. (2020) investigate financial knowledge, attitudes, and 

behavior among homemakers in Maros. Although their research shares a geographical context with the 

present study, their behavioral framework does not separately assess understanding of Pappaseng values. 

Accordingly, the focus on Bugis participants serves an analytical purpose: Pappaseng represents a distinct 

indigenous ethical tradition whose perceived understanding can be examined alongside financial literacy, 

rather than assuming that geographical residence or religious affiliation adequately reflects cultural 

orientation. The research gap concerns whether understanding an indigenous ethical tradition remains 

associated with Islamic financial inclusion after accounting for technical financial literacy and how this 

association is reflected in everyday financial practices. Previous studies examining financial product adoption, 

religiosity, social capital, and financial behavior provide relevant explanatory perspectives. However, these 

constructs should not be considered interchangeable with the understanding of Pappaseng values. This study 

therefore treats Pappaseng understanding as a distinct questionnaire-based construct and uses qualitative 

accounts to interpret its relevance to financial practices. Islamic financial inclusion is assessed using a ten-item 

engagement scale, while a separate question captures respondents' previous experience with Islamic financial 

products. Neither measure, independently, establishes the quality of financial services or improvements in 

household welfare. 

To address this research gap, the study formulates three research questions. First, what are the 

observed levels of Islamic financial literacy, understanding of Pappaseng values, and Islamic financial inclusion 

among the surveyed Bugis respondents? Second, how are Islamic financial literacy and Pappaseng 

understanding associated with Islamic financial inclusion when both variables are included in the same 

multiple regression model? Third, how can participants' accounts of financial practices inform the 

development of financial education that integrates Islamic financial principles with local cultural values? These 

questions combine quantitative measurement with qualitative interpretation while distinguishing the 

proposed educational model from claims regarding the effectiveness of an implemented intervention. This 
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study offers a bounded contribution to existing explanations of financial participation based on financial 

literacy and social capital. The first research question provides a descriptive assessment of the measured 

constructs and the characteristics of the surveyed respondents. The second examines their conditional 

associations to determine whether understanding of Pappaseng values provides additional explanatory 

information alongside financial literacy within the specified two-predictor model. The third explores the 

practical circumstances underlying these associations and uses the findings to inform the development of 

educational content. The originality of this study lies in examining a separately measured Bugis ethical 

construct alongside Islamic financial literacy and financial inclusion, while exploring the tensions between 

formal and informal financial practices. Rather than claiming that cultural dimensions have never been 

examined in financial research, this study offers a context-specific perspective on how indigenous ethical 

values may relate to financial participation. Furthermore, the proposed educational model is presented as a 

research-informed framework, not as a validated intervention. 

 

II. Literature Review and Hypothesis Development 
 

2.1. Islamic Financial Literacy and Financial Participation 

 

The human capital perspective explains how financial knowledge can reduce the informational effort 

required to compare financial services and understand financial obligations (Lusardi & Mitchell, 2014). 

Evidence linking financial literacy to stock market participation provides support for this argument in the 

context of another financial market (van Rooij et al., 2011). However, applying this perspective to Islamic 

financial inclusion requires consideration of additional factors. Ali et al. (2020) identify both demand-side and 

supply-side considerations in the Indonesian context, while Widityani et al. (2020) examine educational and 

socioeconomic differences in financial product selection. Financial literacy may facilitate participation, but it 

does not necessarily ensure the availability of affordable, accessible, and appropriate financial products. 

Accordingly, the present study examines financial knowledge and capabilities within a specific institutional 

context rather than treating financial literacy as the sole determinant of financial inclusion. Research on Islamic 

banking also positions financial literacy alongside institutional and behavioral factors. Albaity and Rahman 

(2019), Pala et al. (2024), and Yusfiarto et al. (2023) investigate different financial services, population groups, 

and adoption-related outcomes. These studies provide a basis for considering financial literacy as an 

explanatory factor. However, their findings do not necessarily establish that coefficients derived from studies 

of banking intentions or capital market adoption can be generalized to a community-based financial inclusion 

scale. This distinction is important because attitudes toward Islamic finance, knowledge of specific financial 

contracts, and actual engagement with financial services represent different analytical dimensions. Therefore, 

this study maintains a clear distinction between Islamic financial literacy, understanding of Pappaseng values, 

and Islamic financial inclusion. This perspective also highlights the challenges associated with measurement. 

Respondents may demonstrate positive attitudes toward prudent financial behavior and report confidence in 

making financial decisions without necessarily possessing the ability to interpret specific financial contracts. 

Huston (2010) and Remund (2010) distinguish financial knowledge from its practical application, emphasizing 

the importance of clearly defining constructs and the decision-making tasks they represent.  

In this study, the financial literacy score encompasses knowledge, attitudes, and self-reported 

capabilities. Consequently, it represents a broad financial literacy construct rather than a specific assessment 

of financial contract comprehension. Future educational assessments should distinguish these dimensions 

more explicitly before interpreting changes in composite financial literacy scores. Evidence from other 

Indonesian contexts further supports this perspective. Kartini et al. (2020) examine the relationship between 

financial knowledge, attitudes, and financial behavior among homemakers in Maros. Similarly, Hesniati et al. 

(2025), based on 407 survey respondents in Indonesia, identify associations between financial knowledge, 

self-efficacy, and digital financial inclusion, as well as an indirect relationship between financial knowledge 

and financial well-being through financial inclusion. These studies support the examination of financial 
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capabilities alongside other individual orientations, although neither specifically investigates Bugis ethical 

understanding or employs the financial inclusion measure used in the present study. Based on the human 

capital perspective, H1 proposes a positive association between Islamic financial literacy and Islamic financial 

inclusion. This expectation is based on the premise that financial knowledge may improve individuals' ability 

to understand financial agreements, compare contractual obligations, and communicate with financial 

service providers. These capabilities may facilitate financial participation when appropriate services are 

available. Nevertheless, access, affordability, previous financial product usage, and institutional experience 

remain potential alternative explanations that are not controlled for in the two-predictor regression model. 

 

H1 : Islamic financial literacy is positively associated with Islamic financial inclusion when understanding of 

Pappaseng values is included in the regression model. 

 

2.2. Pappaseng Values and Social Relationships 

 

Social capital and trust perspectives explain how financial decisions are embedded in interpersonal 

relationships and social networks (Guiso et al., 2004; Guiso et al., 2008). Within this framework, Pappaseng 

provides an ethical vocabulary through which individuals may interpret and evaluate expected conduct. 

However, it should not be regarded as a direct measure of social capital or institutional trust. The value of 

lempu may emphasize the importance of transparent explanations, siri’ may reinforce the social significance 

of fulfilling financial obligations, and sipakatau may encourage respectful communication. These values offer 

possible explanations of how cultural understanding may influence financial decision-making. Nevertheless, 

the regression model measures understanding of Pappaseng values rather than these underlying 

mechanisms separately. Therefore, such relationships remain theoretical interpretations rather than 

independently tested mechanisms. Fikri et al. (2023) provide a cultural perspective on the relationship 

between Bugis values of responsibility and Islamic principles, although their study does not establish a causal 

relationship with financial outcomes. The human capital and relational perspectives complement each other 

because they address different dimensions of financial participation. Financial literacy concerns individuals' 

ability to understand and apply financial information, whereas cultural understanding relates to the values 

and expectations through which individuals evaluate appropriate conduct and credible advice. Individuals 

may recognize the moral importance of fulfilling financial obligations while lacking an adequate 

understanding of the contractual terms involved. Conversely, they may understand a financial product but 

perceive the institution offering it as untrustworthy or the associated commitment as unsuitable. Previous 

studies on Pappaseng emphasize the role of moral guidance in community life and education (Rukka et al., 

2019; Rizki et al., 2024). Incorporating this perspective extends the conceptual framework by distinguishing 

financial decision-making competence from culturally embedded motivations for financial participation, 

without assuming that either construct can substitute for the other. 

Based on this relational perspective, H2 proposes a positive association between understanding of 

Pappaseng values and Islamic financial inclusion. This expectation is grounded in the potential alignment 

between culturally valued principles, including honesty, responsibility, and mutual assistance, and the 

behavioral expectations individuals may hold toward Islamic financial institutions. Such alignment may 

strengthen the perceived credibility and acceptability of financial institutions when their practices are 

consistent with these values. However, the direction of this relationship may depend on the financial context. 

The same ethical expectations may encourage individuals to rely on family-based lending arrangements or 

trusted community funds rather than formal financial institutions. Evidence concerning financial knowledge, 

attitudes, and behavior among homemakers in Maros (Kartini et al., 2020) provides a relevant local 

comparison, although it does not directly examine Pappaseng values. Accordingly, H2 represents an 

exploratory and context-specific proposition derived from the integration of cultural and financial 

perspectives rather than a relationship already established through comparable research among the Bugis 

community. 
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H2 : Understanding of Pappaseng values is positively associated with Islamic financial inclusion when Islamic 

financial literacy is included in the regression model. 

 

2.3. Conceptual Framework and Educational Contribution 

 

Figure 1 illustrates the distinction between the statistical relationships examined through regression 

analysis and the integration of findings used to develop the proposed educational framework. The statistical 

model includes two explanatory variables entered simultaneously, without interaction terms or mediating 

variables. Decision-making capabilities and relational expectations serve as theoretical perspectives for 

interpreting the observed associations rather than as additional variables in the statistical model. Hypotheses 

H1 and H2 provide the theoretical basis for interpreting the reported regression results, although no 

preregistration or prospective hypothesis documentation was available. The lower section of the figure 

illustrates the interpretive integration process, through which qualitative accounts are considered alongside 

quantitative survey findings to identify educational priorities and examine potentially conflicting 

interpretations of financial practices. 

 

Figure 1. Conceptual Framework of the Associations Examined in the Study 

Source: Authors' synthesis.  

 

The solid arrows in the upper panel represent the hypothesized positive associations examined 

through the additive regression model. The lower panel illustrates the integration of quantitative and 

qualitative findings for interpretive purposes; it does not represent a tested mediation model or an evaluated 

educational intervention. This distinction also establishes the scope of the study's theoretical contribution. 

The proposed framework does not treat cultural identity as a substitute for financial knowledge. Instead, it 

identifies two analytically distinct resources that may help explain financial participation and highlights the 

circumstances under which their potential contributions may differ. Interpersonal trust and social networks 

may sustain informal financial arrangements, while limited understanding of financial contracts may coexist 

with strong ethical commitments. Considering these possibilities within a common analytical framework 

makes cultural understanding an empirical construct to be examined rather than an assumed positive 

attribute of Islamic financial products. The proposed educational model is developed based on this 

interpretation and requires a separate implementation and evaluation study to establish its effectiveness. 
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III. Research Method 
 

3.1. Research Design and Setting 

 

This study employed a quantitatively oriented mixed-methods approach, comprising separate 

quantitative and qualitative analytical components that were integrated during the interpretation stage. The 

quantitative component focused on describing the observed levels of the research variables and examining 

their associations, while the qualitative component explored cultural meanings and financial practices 

through interviews and observations. Although the two components were analyzed separately, their findings 

were brought together to provide a more comprehensive understanding of the research questions. However, 

the available documentation does not sufficiently establish the timing or interdependence of data collection 

to classify the study as an explanatory sequential design or confirm that both components were conducted 

concurrently. Therefore, the integration is described based on the documented analytical activities rather than 

an assumed chronological sequence. Following Fetters et al. (2013), the interpretive process involved 

comparing the contributions of each component to the research questions while retaining differences and 

inconsistencies rather than treating qualitative findings as automatic confirmation of the quantitative results. 

The fieldwork was conducted among Bugis communities in Makassar City, Gowa Regency, and Maros Regency, 

South Sulawesi, Indonesia. These locations provided relevant settings for examining the interaction between 

local cultural practices and Islamic financial institutions, including Islamic banks, Islamic cooperatives, and 

community-based Islamic microfinance institutions. The target population consisted of economically active 

members of the Bugis community, particularly microenterprise participants and households that had 

previously used or had the potential to use Islamic financial services. The geographical scope was limited to 

Bugis participants in these locations and does not imply that the broader populations of the three areas are 

culturally homogeneous. 

 

3.2. Participants and Data Collection 

 

The quantitative sample consisted of 157 Bugis respondents recruited through non-probability 

sampling in Makassar, Gowa, and Maros. The target respondents were economically active community 

members, particularly microenterprise participants and households that had previously used or had the 

potential to access Islamic financial services. The recruitment process aimed to obtain variation in 

respondents' age, educational background, occupation, and place of residence. However, this objective 

describes the intended sample composition rather than a formally documented eligibility-screening 

procedure. Since no probability sampling frame or response denominator was available, the diversity of the 

sample should not be interpreted as evidence of population representativeness. The geographical 

distribution and characteristics of the respondents are presented in Table 1. Further information regarding 

recruitment channels, exclusion criteria, and fieldwork dates requires confirmation from the original research 

records. Data were collected using an online, closed-ended questionnaire consisting of 48 items, comprising 

20 items measuring Islamic financial literacy, 18 items assessing understanding of Pappaseng values, and 10 

items measuring Islamic financial inclusion. All items were reported to use a five-point response scale. The 

Islamic financial literacy construct covered financial knowledge, attitudes, and capabilities, while the cultural 

understanding construct focused on respondents' understanding and internalization of values relevant to 

individual and social conduct. Islamic financial inclusion was measured through respondents' engagement 

with Islamic financial products and services.  

Demographic characteristics and previous financial product usage were recorded separately. 

Because the financial literacy instrument incorporated self-reported attitudes and capabilities, its composite 

score was interpreted as a broad measure of financial literacy rather than an objective assessment of financial 

contract knowledge alone. The available documentation did not provide the exact item wording, response 

anchors, reverse-coded items, score aggregation procedures, or rules for handling missing responses. 
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Consequently, the reported scale means were retained without reconstructing the scoring procedures based 

on undocumented assumptions. The qualitative component involved interviews and observations to obtain 

contextual insights from customary and religious leaders, microentrepreneurs, personnel of Islamic financial 

institutions, and community organizers. Informants were selected purposively based on their relevance to 

cultural guidance and financial practices within the Bugis community. Observations were conducted in market 

settings and religious study groups. However, the available documentation does not specify the total number 

of informants, their distribution across research locations, recruitment procedures, interview duration and 

language, recording and transcription arrangements, or the interview guide used. Therefore, the qualitative 

findings presented in this study are based on role-based and location-based paraphrases documented in the 

research records. Their primary contribution is to provide contextual interpretations of financial practices 

rather than to establish prevalence estimates, demonstrate thematic saturation, or identify direct relationships 

between individual interview accounts and survey scores. 

 

3.3. Data Analysis and Integration 

 

The quantitative data were analyzed using descriptive statistics and multiple linear regression. 

Descriptive analysis was conducted to summarize respondents' characteristics and the reported scores of the 

research variables. Internal consistency was assessed using Cronbach's alpha, following the reliability 

coefficient introduced by Cronbach (1951). However, this coefficient was not interpreted as evidence that the 

constructs were necessarily unidimensional or sufficiently distinct from one another. Previous reporting 

indicated that item assessment involved corrected item-total correlations and that all items were retained. 

Nevertheless, the corresponding coefficients and retention criteria were not provided. Accordingly, this 

information is acknowledged as a methodological reporting limitation rather than presented as a fully verified 

validity assessment. A reproducible evaluation would require access to the original questionnaire, item-level 

statistical outputs, scoring procedures, and documented decision criteria. The interpretation of internal 

consistency also considers Sijtsma's (2009) caution against treating reliability coefficients as substitutes for 

construct validation. Multiple linear regression was employed to examine the associations between Islamic 

financial inclusion as the dependent variable and Islamic financial literacy and understanding of Pappaseng 

values as the two explanatory variables. Both explanatory variables were entered simultaneously into an 

additive regression model. Demographic characteristics were described but were not included as regression 

covariates. Accordingly, H1 and H2 concern the positive associations of each explanatory variable with Islamic 

financial inclusion, conditional on the other variable included in the model. The reported p-values are 

presented without assuming that a one-sided hypothesis-testing procedure was employed. Table 4 

distinguishes the reported regression coefficients and p-values from statistical information that was not 

available, including coefficient types, standard errors, and confidence intervals. A comprehensive assessment 

of the regression model would require the intercept, analytical sample size, complete estimation output, and 

diagnostic results concerning linearity, residual variance, multicollinearity, influential observations, and 

residual behavior relevant to statistical inference. Since these outputs were not provided, the adequacy of the 

regression assumptions cannot be independently verified. Furthermore, the cross-sectional design does not 

establish causal relationships and leaves open the possibility of reverse associations and unobserved 

confounding factors. 

The qualitative data were analyzed through a thematic approach involving coding, grouping related 

information, and interpreting recurring patterns of meaning, following Braun and Clarke (2006). The reported 

themes included honesty and trustworthiness, prudence and moderation, responsibility and dignity, and 

solidarity. Although the available documentation supports this general description of the analytical process, 

it does not establish the number of coders, whether the coding process was primarily inductive or deductive, 

the procedures used to develop the coding framework, or the involvement of qualitative analysis software, 

reflexive notes, and participant validation. These procedures were therefore not retrospectively assumed or 

claimed. The interpretation considered both convergent and divergent findings, particularly by examining the 



2026. The Author(s). This open-access article is distributed under a Creative Commons Attribution 
(CC-BY-SA) 4.0 license. 

 

GOLDEN RATIO OF SOCIAL SCIENCE AND EDUCATION  

VOLUME 6, ISSUE. 2 (2026)  

Website: https://goldenratio.id/index.php/grsse/index 

 

 

Page | 571  

 

ISSN [Online]: 2797-5827 

positive associations identified in the survey alongside qualitative accounts of limited financial contract 

knowledge and continued preferences for informal financial arrangements. This approach provided a 

structured basis for interpreting the findings while acknowledging the limitations of the available qualitative 

documentation. The integration of quantitative and qualitative findings was conducted at the interpretation 

stage. The survey results identified the direction of the observed associations, while qualitative accounts from 

different participant groups provided contextual explanations of how financial knowledge, institutional 

credibility, financial obligations, and solidarity influenced financial practices. The comparison of these findings 

subsequently informed the development of the proposed educational content, as summarized in Table 5. This 

description represents a reconstruction of the documented integration process rather than a claim that a 

formal joint display procedure was implemented during fieldwork. Table 6 provides an additional synthesis to 

make the integration process more explicit for readers. Furthermore, discussions involving customary leaders, 

academics, and Islamic finance practitioners were conducted to consider the conceptual, cultural, and 

practical relevance of the proposed educational model. However, in the absence of a documented panel 

composition, selection criteria, discussion protocol, evaluation records, or details of resulting revisions, this 

process is characterized as formative consultation rather than formal expert validation or evidence of 

intervention effectiveness. 

 

3.4. Ethical Considerations and Methodological Transparency 

 

The interview findings are presented without personal identifiers and are reported as paraphrased 

accounts rather than translated verbatim quotations. However, the documentation available for this study 

does not establish whether an institutional ethics approval or exemption was obtained, nor does it provide an 

approval reference, consent procedures, or permissions concerning the recording and use of qualitative 

accounts. These details must be verified against the original research records, as anonymizing participant 

information does not replace the requirements for informed consent and appropriate ethical oversight. 

Therefore, no ethics approval, exemption, or participant consent is assumed in the absence of supporting 

documentation. Access to the underlying survey and interview data must also comply with the actual consent 

conditions and applicable institutional requirements. These unresolved matters represent important 

limitations in the methodological and ethical reporting of the study. 

 

IV. Result and Discussion 
 

4.1. Quantitative and Qualitative Findings 

 

a. Respondent Characteristics and Financial Participation 
The sample consisted of 75 male respondents (47.8%) and 82 female respondents (52.2%). 

Respondents aged 31–45 years represented the largest age group, followed by those aged 18–30 years. In 

terms of educational background, respondents ranged from primary to tertiary education, with senior 

secondary and vocational school graduates constituting the largest group. Traders and microentrepreneurs 

represented the most common occupational categories. Table 1 presents the distribution of respondents 

according to their demographic and socioeconomic characteristics. 

 

Table 1. Respondent Characteristics (n = 157) 

Characteristic Category n % 

Gender 
Male 75 47.8 
Female 82 52.2 

Age 
18–30 years 55 35.0 
31–45 years 64 40.8 
Over 45 years 38 24.2 

Education Primary school or equivalent 20 12.7 
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Junior secondary school 32 20.4 
Senior secondary/vocational school 67 42.7 
Tertiary education 38 24.2 

Occupation 

Trader/microentrepreneur 60 38.2 
Farmer/fisher 18 11.5 
Civil servant/employee 34 21.7 
Homemaker 25 15.9 
Other occupations 20 12.7 

Place of residence 
Makassar City 70 44.6 
Gowa Regency 47 29.9 
Maros Regency 40 25.5 

Previous use of Islamic 
financial services 

Previously used an Islamic financial product 103 65.6 
Never used an Islamic financial product 54 34.4 

 

In terms of geographical distribution, Makassar City contributed 70 respondents, followed by Gowa 

Regency with 47 respondents and Maros Regency with 40 respondents. These figures describe the 

composition of the recruited sample rather than the proportional distribution of Bugis residents across the 

three locations in South Sulawesi. The variation in occupational and educational backgrounds is relevant to 

the study's educational objectives, as respondents may encounter different financial products, payment 

arrangements, and sources of financial advice. However, the available data do not establish differences in 

financial literacy or financial inclusion across occupational, educational, gender, or geographical groups. 

Regarding previous financial product usage, 103 respondents (65.6%) reported having used at least one 

Islamic financial product, whereas 54 respondents (34.4%) indicated that they had never used such products. 

This measure captures respondents' previous experience with Islamic financial services and should be 

distinguished from the Islamic financial inclusion scale analyzed in the subsequent sections, which represents 

a composite measure. Therefore, the findings do not indicate that 65.6% of respondents were active users at 

the time of data collection or that all previous users demonstrated comparable levels of financial engagement. 

The presence of both previous users and nonusers provides a relevant context for examining the relationship 

between financial knowledge and participation in Islamic financial services. Qualitative accounts further 

revealed that community members continued to rely on family-based lending, rotating savings groups, and 

community funds. Participation in these informal arrangements may coexist with the use of formal Islamic 

financial services. Consequently, formal and informal financial participation should not necessarily be 

interpreted as mutually exclusive categories, as the same household may rely on different financial 

arrangements to meet different needs.  

 

b. Islamic Financial Literacy, Understanding of Pappaseng Values, and Instrument Reliability 

The mean score for Islamic financial literacy was 3.72 (SD = 0.54). Understanding of Pappaseng values 

had a mean score of 3.35 (SD = 0.57), while Islamic financial inclusion recorded a mean score of 3.28 (SD = 

0.61). Table 2 presents the descriptive statistics for the three main research variables. Although all three scales 

used the same theoretical response range of 1–5, they represented different constructs and consisted of 

different numbers of measurement items. 

 

Table 2. Descriptive Statistics of the Main Research Variables (n = 157) 

Variable Theoretical range Mean SD 

Islamic financial literacy 1–5 3.72 0.54 

Understanding of Pappaseng values 1–5 3.35 0.57 

Islamic financial inclusion 1–5 3.28 0.61 

Source: Study survey. SD = standard deviation. Category classifications are not presented because the 

corresponding numerical thresholds were not specified. 

 



2026. The Author(s). This open-access article is distributed under a Creative Commons Attribution 
(CC-BY-SA) 4.0 license. 

 

GOLDEN RATIO OF SOCIAL SCIENCE AND EDUCATION  

VOLUME 6, ISSUE. 2 (2026)  

Website: https://goldenratio.id/index.php/grsse/index 

 

 

Page | 573  

 

ISSN [Online]: 2797-5827 

The mean scores indicate that respondents generally provided responses above the midpoint of each 

respective scale. However, these findings do not establish a nationally comparable level of Islamic financial 

literacy or inclusion. The interpretation relies on continuous scores because numerical thresholds for 

classifying respondents into specific proficiency categories were not established. Likewise, the differences 

between the mean scores are presented descriptively and should not be interpreted as statistically significant 

differences between the constructs. The qualitative findings provide additional context for interpreting these 

descriptive results. Participants demonstrated familiarity with principles such as honesty, the avoidance of 

excessive debt, and the importance of Islamic values in financial decision-making. Nevertheless, some 

accounts indicated limited understanding of the specific terms and conditions of Islamic financial contracts. 

These findings suggest a distinction between general awareness of Islamic financial principles and the 

practical ability to evaluate specific financial products. Previous studies conducted in South Sulawesi also 

identified variations in public understanding of Islamic financial products (Abdullah et al., 2020; Said & 

Amiruddin, 2017). However, differences in sampling procedures and measurement instruments prevent direct 

comparisons between the present respondents, previous research samples, and national financial literacy 

indices. The reliability analysis produced Cronbach's alpha values of 0.88 for Islamic financial literacy, 0.81 for 

understanding of Pappaseng values, and 0.79 for Islamic financial inclusion, as presented in Table 3. These 

results provide evidence of internal consistency for the three instruments within the present sample. 

Nevertheless, Cronbach's alpha values alone do not establish the unidimensionality of the constructs or 

confirm that the three instruments measure sufficiently distinct concepts. This interpretation is consistent 

with Sijtsma's (2009) caution regarding the use of Cronbach's alpha as a comprehensive measure of 

measurement quality. Such considerations are particularly relevant when financial knowledge, attitudes, and 

behavior are assessed through related questionnaire items. 

 

Table 3. Internal Consistency of the Research Instruments 

Instrument Number of items Cronbach's α 

Islamic financial literacy 20 0.88 

Understanding of Pappaseng values 18 0.81 

Islamic financial inclusion 10 0.79 

Source: Reported instrument analyses. Cronbach's alpha values indicate internal consistency within the 

study sample but do not independently establish construct validity. 

 

The reported internal consistency results provide a preliminary assessment of the reliability of the 

instruments within the study sample. However, they do not establish whether ethically framed items 

measuring financial inclusion are empirically distinguishable from similarly worded items measuring ethical 

values. Potential overlap in item content may contribute to the observed associations, highlighting the 

importance of examining the original questionnaire wording. Dinc et al. (2021) developed a multidimensional 

Islamic financial literacy measurement instrument, while Dinc et al. (2023) examined its applicability across 

different countries. These studies provide relevant methodological comparisons but do not establish the 

original sources or adaptation procedures of the instruments used in the present study. Accordingly, the 

measurement contribution of this research remains exploratory: understanding of Pappaseng values is 

treated as a separate analytical construct, while its discriminant validity and cross-cultural comparability 

remain unestablished. 

 

c. Associations with Islamic Financial Inclusion 

The multiple regression results indicate positive associations between both explanatory variables 

and Islamic financial inclusion. Islamic financial literacy had a reported regression coefficient of 0.46 (p < 

0.001), while understanding of Pappaseng values had a reported coefficient of 0.29 (p = 0.004). The model's 

coefficient of determination (R²) was 0.42. Table 4 summarizes the available regression results. 
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Table 4. Reported Regression Results for Islamic Financial Inclusion 

Explanatory variable Coefficient Coefficient type SE 95% CI p-value 

Islamic financial literacy 0.46 NR NR NR < 0.001 

Understanding of 

Pappaseng values 
0.29 NR NR NR 0.004 

Source: Reported regression analysis. Dependent variable: Islamic financial inclusion score. R² = 0.42; total 

survey sample size = 157. NR = not reported in the available analysis. The coefficient type, standard errors, 

95% confidence intervals, intercept, actual analytical sample size, adjusted R², overall F-test, and regression 

diagnostic results require verification against the original regression records. Missing statistical values 

cannot be reliably reconstructed from rounded coefficients and p-values alone. 

 

Within the estimated regression model, higher Islamic financial literacy scores were positively 

associated with Islamic financial inclusion scores after accounting for understanding of Pappaseng values. 

Similarly, understanding of Pappaseng values demonstrated a positive association with Islamic financial 

inclusion after accounting for Islamic financial literacy. These findings suggest that both variables provide 

relevant explanatory information regarding financial participation within the study sample. The R² value of 

0.42 indicates that the two-predictor model accounted for 42% of the observed variation in Islamic financial 

inclusion scores. However, this result does not imply that the two variables caused 42% of respondents' 

financial behavior. The positive association between Islamic financial literacy and financial inclusion is 

consistent with research examining financial knowledge in relation to financial inclusion and enterprise-

related outcomes (Masrizal et al., 2025), although the outcomes examined in these studies are not directly 

equivalent. Research on microenterprise performance investigates the relationship between financial 

capabilities and business outcomes, whereas the present study focuses on reported financial engagement 

among respondents from different community backgrounds. Wijaya et al. (2024) examine financial 

management behavior and well-being, while Osman et al. (2024) investigate financial management within a 

Muslim millennial population. These studies provide relevant perspectives for distinguishing technical 

financial knowledge, normative orientations, and financial participation. Nevertheless, they do not establish 

which factors precede others causally in the present research context. The contribution of this study lies in 

examining a distinct cultural understanding construct alongside financial literacy rather than assuming that 

financial literacy alone provides a comprehensive explanation of financial inclusion. Recent studies in the field 

further clarify the boundaries of these findings. Hesniati et al. (2025) examine the relationships between 

financial knowledge, self-efficacy, and digital financial inclusion, reporting an indirect relationship between 

financial knowledge and financial well-being through financial inclusion. Their findings highlight the 

relevance of confidence and financial access as additional explanatory considerations.  

However, digital financial inclusion represents a different outcome from Islamic financial inclusion. 

Similarly, Karomah and Melati (2025) examine the relationships between financial literacy, financial behavior, 

and financial inclusion in fishing households in the context of economic resilience. Their focus on livelihood 

conditions differs from the cultural perspective adopted in the present study. Taken together, these 

comparisons demonstrate why the positive coefficients identified in this study should be interpreted in 

relation to their specific constructs, populations, and analytical specifications rather than directly compared 

or ranked against coefficients reported in other models. The additive regression model does not examine 

whether understanding of Pappaseng values moderates the relationship between financial literacy and 

financial inclusion or mediates that relationship through trust. Furthermore, the standardization status of the 

reported coefficients is undocumented. Therefore, the coefficients of 0.46 and 0.29 should not be used to rank 

the relative importance of the explanatory variables or to estimate the expected change in the outcome for a 

one-unit increase in either predictor without further methodological verification. Previous experience with 

Islamic financial institutions may also influence financial literacy, while education, income, service 

accessibility, and financial experience may be associated with both explanatory variables and financial 

inclusion. These considerations are relevant to the interpretation of the subsequent discussion and the 
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development of educational recommendations. The reported coefficient directions and p-values are 

consistent with the expectations formulated in H1 and H2 within the available regression specification. 

However, because the coefficient types, precision estimates, and diagnostic results remain unavailable, the 

findings provide provisional support for the hypothesized associations rather than comprehensive evidence 

of model validity. The R² value describes the proportion of sample variation accounted for by the fitted 

regression model. An additional claim regarding the overall statistical significance of the model is not made 

because the corresponding test results were not available. 

 

4.2. Pappaseng in Everyday Financial Practice 

 

a. Honesty and Trustworthiness in Transactions 

The first theme concerns lempu (honesty) and amanah (trustworthiness). A customary leader in Gowa 

described honesty and the preservation of dignity as central elements of the advice given to younger 

generations regarding trade, debt, and business cooperation. A trader in Makassar emphasized the 

importance of a prospective business partner’s reputation, expressing a preference for someone considered 

trustworthy over an individual offering higher returns whose honesty remained uncertain. These accounts 

indicate that financial decisions are embedded in social relationships, in which individual conduct can affect 

both personal standing and broader family reputation. A religious leader in Maros connected the value of 

lempu with the importance of explaining the terms and consequences of financial transactions. This account 

gives honesty a practical financial dimension: parties should understand the agreements they enter into rather 

than relying solely on assurances that a transaction is appropriate. Similarly, a customer in Makassar associated 

Islamic finance with transparent agreements and parental advice concerning honest business practices. 

Nevertheless, the customer acknowledged having limited knowledge of contractual details and relying 

considerably on the perceived trustworthiness of financial institution personnel. These accounts highlight 

both the potential and the limitations of using cultural values in financial education. Trust can make a financial 

institution more approachable; however, trusting an individual is not equivalent to understanding a financial 

contract. Education based on Pappaseng values can draw on familiar expectations of honesty to encourage 

transparent explanations of product terms, obligations, and risks. This interpretation is consistent with 

research examining the relationship between cultural values and ethical financial conduct, although findings 

from other organizational settings cannot establish the effectiveness of the proposed approach within the 

communities examined in this study (Setiawan & Cholili, 2023). 

 

b. Prudence and Moderation in Managing Money 

The second theme concerns prudent borrowing and restrained consumption. A microentrepreneur 

in Gowa described discussing financing decisions with family members and assessing repayment capacity 

before accepting financial obligations. The participant associated these practices with the importance of 

avoiding financial burdens that could affect future generations. Similarly, a younger respondent in Makassar 

described declining consumer borrowing offers when the source of repayment was unclear, relating this 

decision to parental advice concerning moderation and responsibility. Other accounts highlighted the 

prioritization of essential household expenditures and the avoidance of financial products whose mechanisms 

were not fully understood. These practices suggest that participants did not perceive financial capability 

merely as a willingness to acquire more financial products or services. Instead, financial prudence could 

involve postponing or rejecting an offer. This distinction is important when interpreting financial inclusion 

because greater participation is not necessarily beneficial if it results in financial commitments beyond a 

household’s repayment capacity or involves products whose terms are insufficiently understood. The 

educational implication is to connect culturally familiar advice with practical financial skills, particularly 

budgeting, assessing repayment capacity, and comparing financial commitments. Pappaseng provides a 

familiar cultural framework through which these practices can be discussed, while technical instruction 

supplies the information necessary to make specific financial decisions. The accounts support the relevance 
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of combining these two elements. However, they do not quantify household financial resilience or 

demonstrate that culturally framed instruction produces better outcomes than other educational approaches. 

 

c. Responsibility, Dignity, and Repayment Obligations 

The third theme concerns siri’ and the fulfillment of financial commitments. A farmer in Maros 

explained that unjustified delays in repayment could damage personal and family reputations. Similarly, an 

Islamic financing officer in Makassar described customers who took repayment commitments seriously 

because they did not want to be perceived as untrustworthy. These accounts suggest that participants 

understood repayment obligations as social and moral responsibilities in addition to contractual 

requirements. The financing officer also described customers’ limited understanding of formal procedures 

when they encountered repayment difficulties. Some customers preferred to request additional time through 

personal conversations rather than follow institutional procedures, such as restructuring. This account 

indicates a gap between the willingness to fulfill financial commitments and knowledge of the formal 

channels available for communicating financial difficulties. However, it does not establish how frequently this 

behavior occurs or whether such requests result in particular institutional responses. From an educational 

perspective, responsibility should be connected with an understanding of both financial obligations and the 

procedures available when repayment becomes difficult. Discussing siri’ can make this subject more 

meaningful to participants, but it should not replace explanations of the options available to customers 

experiencing repayment difficulties. Cultural concepts are most useful when they clarify formal procedures 

and encourage constructive communication between customers and financial institutions. The broader 

relationship between Bugis dignity, social responsibility, and Islamic values provides additional context for 

this interpretation (Fikri et al., 2023). 

 

d. Solidarity and the Relationship between Informal and Formal Finance 

The fourth theme concerns solidarity and mutual assistance among community members. 

Participants described rotating savings arrangements, collective funds, and financial support from relatives. A 

religious study group organizer in Gowa explained that a collective fund helped members cover healthcare 

expenses and obtain small amounts of business capital for their microenterprises. The organizer also noted 

that the group was considering closer cooperation with an Islamic financial institution to improve the 

management of its activities. This account illustrates how existing community-based financial practices can 

provide a starting point for financial education. An Islamic microfinance manager in Makassar reported that 

explanations of profit-sharing, zakat, and charitable giving were easier for members to understand when 

connected with mutual assistance and social justice.  

The manager also emphasized the continuing need to explain the contractual details of financial 

products. These accounts suggest that culturally familiar examples can facilitate communication while leaving 

a distinct role for technical financial instruction. Nevertheless, they do not establish that all informal financial 

arrangements comply with Sharia principles or that formalizing such arrangements automatically improves 

their operation. Some participants continued to prefer informal financial arrangements because they were 

perceived as flexible, accessible, and grounded in direct personal trust. Consequently, the same cultural values 

that may make Islamic financial services attractive can also reinforce continued reliance on informal 

arrangements. Local values do not necessarily lead to a single institutional preference. Ahmed and Salleh 

(2016) connect financial planning, literacy, inclusion, zakat, and awqaf within a framework oriented toward 

the needs of lower-income households. Similarly, Sevriana et al. (2024) identify connections between financial 

literacy, planning, and inclusion through their bibliometric analysis. These perspectives support the 

importance of assessing whether financial arrangements meet household needs rather than treating product 

uptake as the sole objective. Yudiana’s (2018) work on locally adapted Islamic banking services is also relevant 

to this issue. The present findings further emphasize the importance of understanding the functions already 

performed by community-based financial practices. 
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4.3. Integration of Quantitative and Qualitative Findings 

 

The integration of quantitative and qualitative findings identifies areas of convergence and 

qualification rather than establishing a direct correspondence between individual participants and measured 

variables. The positive coefficients for Islamic financial literacy and understanding of Pappaseng values are 

consistent with accounts that associate financial decisions with knowledge, honesty, responsibility, and 

solidarity. However, the qualitative findings also reveal continued reliance on personal assurances and 

informal financial arrangements. Table 6, presented after the proposed educational model, organizes these 

relationships by distinguishing survey evidence, qualitative interpretation, and educational implications. This 

synthesis is intended to support the interpretation of the findings; it does not imply that the datasets were 

merged at the respondent level or that the qualitative themes were included as mechanisms in the regression 

model. The qualitative findings also qualify a straightforward interpretation of the quantitative results. The 

mean score for understanding Pappaseng values summarizes questionnaire responses across the sample, 

whereas customary and religious leaders described the continuing importance of these values as a source of 

advice. Younger participants could relate to general moral principles without necessarily recalling their 

traditional formulations. Thus, cultural understanding may be expressed in different ways. Remembering 

traditional expressions, recognizing the values they represent, and applying those values in financial decisions 

are related but distinct activities. A second qualification concerns the direction in which trust is placed. 

Interview accounts suggest that trusted relationships can encourage engagement with Islamic financial 

institutions. However, they can also sustain preferences for family lending or community-based savings 

arrangements. This finding helps explain why cultural affinity should not be equated with automatic 

participation in formal financial institutions.  

In practical terms, financial education should address the perceived usefulness, accessibility, and 

transparency of financial services rather than assume that shared cultural values will resolve every barrier to 

participation. In the Bugis context, family advice and social reputation provide plausible reasons for cultural 

expectations to remain relevant even when general financial literacy is taken into account. The interview 

accounts illustrate how participants assess the trustworthiness of others and interpret financial obligations. 

They also help explain why positive associations between cultural understanding and financial inclusion can 

coexist with preferences for informal finance: moral credibility may be attributed to relatives or community 

groups rather than financial institutions. This interpretation refines the assumption that trust necessarily 

promotes institutional adoption by emphasizing the importance of identifying the recipient of that trust. 

Nevertheless, this explanation is derived from qualitative accounts, and institutional trust and interpersonal 

trust require separate measurement in future research. Taken together, the findings support an educational 

approach that combines two objectives: strengthening practical knowledge of Islamic finance and making 

that knowledge meaningful through familiar cultural values. This approach builds on the moral and 

educational role of Pappaseng discussed by Rizki et al. (2024). Its proposed applications focus on financial 

decisions in households, microenterprises, and community groups. The central task is to translate moral 

understanding into informed financial practices while maintaining the importance of specific contractual 

knowledge. 

 

4.4. A Proposed Pappaseng-Based Financial Literacy Model 

 

The proposed model combines knowledge and practical skills related to Islamic finance with the 

cultural values identified in this study. It begins with familiar financial situations, such as selecting a business 

partner, considering financing, meeting installment obligations, or managing a community fund. The relevant 

Pappaseng value provides a basis for discussion, while the associated financial content clarifies the decision-

making process and its potential consequences. Table 5 presents the educational components developed 

from the integrated findings. It describes a proposed educational framework rather than an intervention that 

has already been implemented or evaluated. 
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Table 5. Components of the Proposed Pappaseng-Based Educational Model 

Cultural emphasis Financial learning focus Context identified in the study 

Lempu and amanah 

Understanding agreements, 

obligations, and transparent 

communication 

Selecting trustworthy business 

partners and evaluating explanations 

provided by financial personnel 

Prudence and moderation 

Budgeting, assessing repayment 

capacity, and avoiding excessive 

financial commitments 

Family consultation before obtaining 

financing and restraint in consumer 

borrowing 

Siri’ and responsibility 

Fulfilling financial commitments 

and understanding procedures for 

addressing repayment difficulties 

Repayment discipline and customers’ 

reliance on personal requests for 

additional repayment time 

Sipakatau and solidarity 

Understanding collective funds, 

mutual assistance, and relevant 

Islamic financial services 

Rotating savings groups, community 

funds, and cooperation with Islamic 

microfinance institutions 

Source: Synthesis of the study’s survey, interview, and observation findings. The components represent a 

proposed educational framework; learning gains and implementation outcomes have not been measured. 

 

Table 6. Interpretive Comparison of Quantitative and Qualitative Findings 

Reported survey evidence Qualitative interpretation 
Educational inference and 

boundary 

Islamic financial literacy 

coefficient = 0.46; p < 0.001 

Participants valued honest 

explanations, although some 

relied on financial personnel 

without fully understanding 

contractual details. 

Connect familiar advice with 

contract comprehension. Trust 

should not be treated as a 

substitute for understanding 

contractual terms. 

Pappaseng-understanding 

coefficient = 0.29; p = 0.004 

Responsibility and solidarity 

informed participants’ views of 

financial obligations and mutual 

assistance, while informal 

financial arrangements remained 

attractive. 

Explain institutional procedures 

using familiar cultural concepts 

while recognizing that trust may 

be directed toward either formal 

institutions or interpersonal 

networks. 

Previous use of Islamic financial 

products = 65.6%; Islamic 

financial inclusion mean = 3.28 

The use of formal financial 

products coexisted with family 

lending, rotating savings 

arrangements, and collective 

funds. 

Distinguish previous product use 

from informed and appropriate 

financial participation. Do not 

infer a common participant-level 

pathway from these aggregate 

findings. 

Source: Synthesis of the reported findings. The quantitative and qualitative datasets were not linked at the 

respondent level. No additional frequencies, interviews, or mediation estimates were generated for this 

comparison. 

 

A future pilot program could begin with community consultations to identify appropriate examples 

and terminology, followed by educational sessions connecting familiar financial situations with specific 

contractual or budgeting tasks. Facilitators could invite participants to explain their financial obligations in 

their own words and identify the information required before selecting a financial product. Customary or 

religious leaders could contribute insights into cultural meanings, while Islamic financial practitioners could 

ensure the accuracy of product explanations. These roles are proposed arrangements for future 

implementation and should not be interpreted as activities already conducted in this study. Dewi and Ferdian 

(2021) discuss community-based education in relation to readiness for change, highlighting the importance 
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of considering differences in participants’ prior knowledge and familiarity. Nevertheless, the feasibility of the 

proposed approach would require further assessment, particularly regarding facilitator preparation, 

participants’ availability, delivery costs, language preferences, and accessibility. These aspects have not yet 

been evaluated in the present study. The reported panel consultation provides preliminary input regarding 

the model’s suitability but does not offer reproducible evidence of its acceptability. The study does not 

document the panel size, membership criteria, assessment instrument, procedures for addressing 

disagreements, or revisions made following the discussion. Future pilot studies should record these elements 

and distinguish cultural acceptability from actual learning effectiveness. An explanation may be culturally 

acceptable without improving participants’ understanding of contractual terms. Similarly, better contractual 

comprehension may not lead to changes in financial service use when access or affordability remains limited. 

Therefore, the proposed model requires evaluation at each stage rather than a general claim that experts have 

established its feasibility. An important implication is that cultural relevance and technical accuracy must be 

addressed together. Associating a financial product with honesty or mutual assistance may make its 

explanation more familiar, but such an association cannot replace information about the actual contractual 

agreement.  

Likewise, encouraging responsible financial participation should preserve individuals’ ability to 

decline financial commitments that are unsuitable for their circumstances. This emphasis is consistent with 

the study’s findings concerning prudence and moderation and prevents the proposed model from reducing 

financial literacy education to the promotion of financial products. For Islamic financial institutions, the 

findings suggest that communication strategies could connect explanations of contractual terms and financial 

obligations with values already reflected in community financial practices. For community-based education, 

the findings highlight the importance of budgeting, responsible borrowing, understanding agreements, and 

managing collective funds. These recommendations represent implications derived from the reported 

evidence rather than demonstrated outcomes of a policy or training intervention. Their practical value will 

depend on how the proposed model is implemented and evaluated within the intended communities. As’ad 

et al. (2025) examine Islamic financial literacy as a mediating variable in the relationship between 

communication, branding, and financial inclusion in a different Indonesian banking sample. Their findings 

make literacy-sensitive communication relevant to the design of the proposed model, but they do not 

establish a mediation effect in the present study. Evaluation of the proposed model should distinguish 

immediate comprehension, decision quality, and subsequent financial behavior. The differing conclusions 

reported by Fernandes et al. (2014) and the randomized evaluation synthesis by Kaiser et al. (2022) reinforce 

the importance of direct evaluation rather than assuming that culturally relevant instruction will necessarily 

produce lasting behavioral changes. A future study could compare the same technical financial content 

delivered with and without cultural framing, assess participants’ baseline familiarity, and conduct follow-up 

assessments after the educational sessions. Contract comprehension and the ability to identify unsuitable 

financial commitments would provide more informative measures of learning than account-opening 

intentions alone. Subsequent appropriate product use, non-use, complaints, and repayment difficulties 

should also be examined as distinct outcomes. These evaluations are proposed directions for future research; 

the present study did not include a comparison group, measure learning gains, or collect follow-up behavioral 

outcomes. 

 

4.5. Limitations and Directions for Further Research 

 

The findings are subject to several limitations. The use of a nonprobability sample and an online 

questionnaire restricts the generalizability of the results, particularly to community members with limited 

digital access. Furthermore, the study covers only three locations and does not establish that the observed 

patterns are representative of all Bugis communities. Its cross-sectional survey design also prevents the 

identification of temporal relationships or causal effects. Because the constructs were measured through 

questionnaire responses, the reported associations should be interpreted with consideration of possible 



2026. The Author(s). This open-access article is distributed under a Creative Commons Attribution 
(CC-BY-SA) 4.0 license. 

 

GOLDEN RATIO OF SOCIAL SCIENCE AND EDUCATION  

VOLUME 6, ISSUE. 2 (2026)  

Website: https://goldenratio.id/index.php/grsse/index 

 

 

Page | 580  

 

ISSN [Online]: 2797-5827 

overlap in item content and response tendencies. Common method bias may arise when related variables are 

collected from the same respondents using similar measurement procedures (Podsakoff et al., 2003). 

However, no diagnostic results are available to determine the extent to which this issue affected the present 

findings. The statistical reporting also has limitations. The available results do not include standard errors, 

confidence intervals, a consistently identified coefficient type, or regression diagnostic results. Consequently, 

the precision of the estimates and the extent to which the regression assumptions were satisfied cannot be 

fully assessed. In addition, Cronbach’s alpha provides evidence of internal consistency but is insufficient to 

establish construct validity. More comprehensive documentation of the measurement instruments, scoring 

procedures, and regression outputs would improve the transparency, interpretation, and reproducibility of 

the findings. 

The qualitative and panel components provide contextual insights, but their methodological 

reporting requires further detail. The available information does not specify the number and distribution of 

informants, fieldwork dates, interview procedures, or the analytical steps used to establish the credibility of 

the qualitative findings. Similarly, the panel consultation was not designed or reported as an evaluation of 

educational outcomes. Future research should document these procedures more comprehensively, assess the 

proposed model through practical implementation, and investigate whether improvements in financial 

understanding translate into informed and appropriate use of financial services. Further research could also 

distinguish the role of trust in formal financial institutions from trust within interpersonal networks. The 

findings indicate that both forms of trust are relevant, although they may support different financial choices. 

Examining their relationships with financial literacy, understanding of Pappaseng values, and access to 

financial services would help clarify the conditions under which a Pappaseng-based educational approach 

may be useful. Such research should maintain the distinction between cultural values as an educational 

resource and the understanding of those values as a measured explanatory variable. 

 

V. Conclusion 
 

This study examined Islamic financial literacy, understanding of Pappaseng values, and Islamic 

financial inclusion among 157 Bugis respondents in Makassar, Gowa, and Maros. The descriptive results 

showed mean scores of 3.72 for Islamic financial literacy, 3.35 for understanding of Pappaseng values, and 

3.28 for Islamic financial inclusion, based on a theoretical scale ranging from 1 to 5. The regression analysis 

indicated positive associations between Islamic financial inclusion and both Islamic financial literacy 

(coefficient = 0.46; p < 0.001) and understanding of Pappaseng values (coefficient = 0.29; p = 0.004), with an 

R² of 0.42. These findings represent sample-based associations and should not be interpreted as evidence of 

causal relationships or the effectiveness of educational interventions. The qualitative findings provided further 

context through accounts of honesty, trustworthiness, prudence, dignity, responsibility, and social solidarity. 

Participants related these values to selecting business partners, making borrowing decisions, fulfilling 

financial obligations, and organizing mutual assistance among family and community members. However, 

some accounts also revealed limited understanding of contractual details and a continued preference for 

informal financing arrangements. These findings suggest that cultural affinity can provide a meaningful 

foundation for financial education, but it cannot replace practical financial knowledge or determine a single 

institutional preference. 

Theoretically, this study contributes to the understanding of financial inclusion by distinguishing 

financial capability from the moral and relational considerations that shape financial participation. The 

reported regression model indicates that understanding of Pappaseng values remains positively associated 

with Islamic financial inclusion when Islamic financial literacy is considered simultaneously. The qualitative 

findings provide context for interpreting this relationship and demonstrate why cultural understanding 

should not be equated with automatic participation in formal financial institutions. From a human capital 

perspective, financial literacy concerns individuals’ knowledge and practical capabilities in making financial 

decisions, whereas a social capital perspective emphasizes interpersonal trust, credibility, and socially 
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recognized obligations. Integrating these perspectives highlights the possibility that culturally meaningful 

trust may support both formal financial services and informal arrangements based on family or community 

relationships. This distinction offers a contextual refinement of existing explanations of financial inclusion and 

provides propositions for further empirical investigation, although it does not establish a new causal theory 

or demonstrate a mediation pathway. 

From a practical perspective, the proposed Pappaseng-based educational model provides a context-

sensitive foundation for connecting Islamic financial knowledge and practical skills with locally meaningful 

ethical values. The model can serve as an initial framework for community consultations and pilot programs 

involving Islamic financial institutions and community-based educators. Financial institutions should 

communicate product terms, costs, obligations, and relevant procedures through accessible explanations and 

practical examples, while facilitators should encourage participants to ask questions and make informed 

decisions, including declining financial commitments that are unsuitable for their circumstances. Before wider 

implementation, pilot programs should systematically document participant characteristics, levels of 

comprehension, delivery requirements, and participant feedback to assess their feasibility and educational 

value. The panel discussion conducted in this study represents a formative review rather than formal 

validation or an evaluation of educational effectiveness. Therefore, more complete methodological 

documentation and empirical evaluation are necessary before stronger conclusions about the model’s 

feasibility and effectiveness can be drawn. These recommendations are intended to guide educational design 

and future evaluation rather than predict increased financial account ownership or claim proven intervention 

effectiveness. Cultural messaging should also complement, rather than replace, existing requirements for 

transparent product information and consumer protection. 
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